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Traditional Arts are artistic activities that are passed down from one generation to

the next within families and communities and are regarded as part of their heritage. These
activities can include music, dance, storytelling, crafts, skills, celebrations and architecture.
Communities can be defined in many ways, such as groups that share the same ethnic heritage,
language, geographic area, religion, occupation, or way of life.

Sharing the cultural and artistic traditions of a community offers many opportunities for youth
to engage in hands on experiential learning and make connections to their culture and heritage
through the arts. These connections can be used to support the curriculum of many subjects
including social studies, history, citizenship, earth science, english language arts, mathematics,
and of course the visual arts, music, dance and theatre. Through artistic traditions and skills
students learn about other cultures as well as their own. They develop empathy and
understanding for the expressions of other cultures as well as reaffirm what makes their own
community unique. By inviting a traditional artist into the classroom you are fostering learning
connections beyond the school day and for lifelong learning.

This guide is a compilation of resources that can help classroom teachers, subject teachers, and
teaching artists see the many ways traditional arts, music, and dance can support K-12
curriculum while aligning to the Common Core Standards. The guide also helps to break down
some concepts and vocabulary used in educational settings that might be unfamiliar for
traditional artists, like “What exactly is the Common Core?” The guide includes checklist and
resources that breaks down the artist in residence process by providing checklists for
partnerships between a classroom or subject teacher and a traditional artist.

The New Hampshire State Council on the Arts has a juried Traditional Artists Roster where you
can view profiles of tradition bearers in NH. If you are an artist you can apply to be juried onto
the roster. We also offer grant writing workshops and resources for either artist or teacher to
utilize once a project has been developed.

While the goal of this guide is to provide both teachers and traditional artists with resources to
understand the language and expectations of an artist in residence or visiting artist
collaboration, there is nothing that can replace face-to-face planning and discussion on what is
possible.
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Making sense of: STANDARDS

what are they and why do they matter?



Traditional Arts and Folklife
Connections to the Common Core

This guide builds on the outstanding research done by the College Board in 2012 on the
Alignments of the Common Core to the practices of Arts-based learning. As stated earlier in this
guide, the Common Core Standards do not include any specific Arts standards even though they
reference the Arts. The National Coalition for Core Arts Standards is currently in the process of
developing specific Core Arts Standards to complement the Common Core Standards in English
Language Arts and Mathematics. In their report the College Board states,

“Given the central role that the Common Core Standards are playing in education and school
reform initiatives nationwide, it is a priority of the (National Coalition for Core Arts Standards)
to ensure that the goals and objectives of the Core Arts Standards relate clearly, directly, and
meaningfully to the Common Core, and that these connections are actively considered as a part
of the standards writing process. In an effort to inform the work of the standards writers, the
College Board researchers undertook a study of the Common Core Standards as they relate to
arts-based learning.”

The Common Core Standards includes 2 different groups of benchmarks. The Anchor Standards
are larger umbrella benchmarks that students should be able to achieve and demonstrate for
College and Career readiness. There are also grade specific standards which serve to provide
benchmarks appropriate to the grade level that students should be able to demonstrate in
order to achieve the larger Anchor standards by the time they graduate. The College Board has
put together a diagram below to help illustrate the 2 different kinds of standards.
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To read the full report on the alignments of Arts Based Practices to the Common Core visit:

http://nccas.wikispaces.com/file/view/Arts%20and%20Common%20Core%20-
%20final%20reportl.pdf/404993792/Arts%20and%20Common%20Core%20-%20final%20reportl.pdf




The College Board then worked with the National Coalition of Core Arts Standards to “develop a set of
Philosophical Foundations and Lifelong Goals- a series of five statements and related goals that
articulate the benefits of arts involvement on a broad scale (College Board 6).” Please see their chart

below:

What follows are the charts that the College Board produced that aligned the Philosophical
Foundations and Lifelong Goals of Arts-based Learning to the Common Core Anchor Standards.
Traditional Arts and folklore add another degree of connection to these alignments as Traditional Arts
also connect directly with history, culture, and sense of place. The study of Traditional Arts and local
history is often conducted through first person interviews. This guide has added red checkmarks to
the College Board’s original chart to highlight the expanded connections that Traditional Arts and
folklore can make to the Common Core Standards.

The Arts as Communication

In today's multimedia society, the arts are the media, and
therefore provide powerful and essential means of
communication. The arts provide unique symbol systems
and metaphors that convey and inform life experience (i.e.,
the arts are ways of knowing).

Artistically literate citizens use a variety of artistic media,
symbols, and metaphors to independently create and
perform work that expresses/conveys/communicates their
own ideas, and are able to respond by analyzing and
interpreting the artistic communications of others.

The Arts as Creative Personal Realization

Participation in each of the arts as creators, performers, and
audience members enables individuals to discover and
develop their own creative capacity, thereby providing a
source of lifelong satisfaction.

Artistically literate citizens find at least one art formin
which they develop sufficient competence to continue
active involvement in creating, performing, and responding
to art as an adult.

The Arts as Culture, History, and Connectors

Throughout history, the arts have provided essential means
for individuals and communities to express their ideas,
experiences, feelings, and deepest beliefs. Each art form
shares common goals but approaches them through distinct
media and techniques. Understanding artwork provides
insights into individuals’ own and others’ cultures and
societies, while also providing opportunities to access, to
express, and to integrate meaning across a variety of
content areas.

Artistically literate citizens know and understand artwork
from varied historical periods and cultures, and actively
seek and appreciate diverse forms and genres of artwork
of enduring quality/significance. They also understand
relationships among the arts, and cultivate habits of
searching for and identifying patterns and relationships
between the arts, and other knowledge.

Artsa ans to Well-bein,

Participation in the arts as creators, performers, and
audience members (responders) enhances mental, physical,
and emotional well-being.

Artistically literate citizens find joy, inspiration, peace,
intellectual stimulation, meaning, and other life-enhancing
qualities through participation in all of the arts.

The Arts as Community Engagement

The arts provide means for individuals to collaborate and
connect with others in an enjoyable inclusive environment
as they create, prepare, and share artwork that brings
communities together (responding).

Artistically literate citizens seek artistic experience and
support the arts in their local, state, national, and global
communities,

In addition, researchers referenced a document outlining the four creative practices of imagination,
investigation, construction, and reflection that are essential to arts practice across the disciplines. NCCAS
leadership states that “{tJhese meta-cognitive activities nurture the effective work habits of curiosity, creativity
and innovation, critical thinking and problem solving, communication, and collaboratien, each of which transfer
to all aspects of learning and life in the 21* Century.” (National Coalition for Core Arts Standards, 2012)

Imagine To form a mental image or concept

Investigate To observe or study through exploration or examination
Construct To make or form by com bining parts or elements
Reflect To think deeply or carefully about
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Developing an Elevator Speech: Outlining Layers of Learning

Now that we have deciphered the Common Core and seen what areas the Traditional Arts can support
the instruction of these standards, it is time to think more specifically about what you as a traditional
artist would like bring to an educational setting. What will your residency look, feel, and sound like? In
some instances you may be collaborating with a classroom teacher or afterschool provider to develop a
residency plan together from the beginning. At other times you may have to present or pitch the
valuable skills, art form, and cultural connections that you would like to share with students. The
following worksheet takes you through some planning steps about your future residency. This
worksheet is designed to help you be prepared to deliver an “elevator speech” and feel confident
sharing the work you want to engage in. The following materials were created by New Hampshire
Teaching and Eco-Artist, Cynthia Robinson.

Layers of Learning: Describing Your Work

Your “Elevator Speech” or quick description of what you do in school programs, workshops and/or
residencies needs to include some of your important “key words”. Think about your work and see if you
can jot down short sentences that address:

Your overall concept/
goals

Your process/ activities

Techniques students will
Learn

Materials students will
use

How the work will be
presented

Documentation Avenues

Evaluation/ Assessment-
how will we all know it
worked?

13




LAYERS OF LLEARNING

SCHOOL SPEAK- GROWING VOCABULARY LIST

Vocab to know- part of school agendas: (Not an all- inclusive list...)

Standards Grade appropriate
Frameworks Documentation

“The Core” Assessment methods
NCLB (No Child Left Behind) Differentiated Instruction
“School in need of improvement” Teaching to the core
School Board decision NECAP

Professional development hours NWEA

Paraprofessional PTO/PTA

Words to use in proposing an experience that will connect to student learning
agendas: (I do not pretend that this is an all-inclusive list, nor that using these
words fixes everything! But it's a place to start in understand school language ...}

Scope and sequence

Assessment

. Evaluation
Leadership
Comprehension

Contextual learning

skills

Integrate information

Media literacy
Prediction
Hypothesis
Complexity
Conclusions
Procedures
Compare

Guiding questions Presentation of

- Guiding principles knowledge/skills
Gain knowledge Demonstrating
Demonstrate learning
Critical thinking Responding to
Problem solving text/information
Decision making Identify attributes
Communication Explore
Innovation Investigate
Observation skills Classify
Evidence Implement
Text Strategies
Applying skills Analyze

Interpret
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Give the artist a degree of autonomy and leadership to do the job of the artist.

Lend support to the artist in his/her leadership role. The artist’s ability to manage the room flows directly

from the relationship the children have with you, their teacher, until the artist is able to build his/her own
relationship.

let the creative process unfold.

D Compromise. There may be stylistic differences between your management system and the artist's desire to
L—_l Build trust through regular and open talk about your shared decisions regarding limits for students.

Talk about any questions, doubts or points of conflict. Don’t wait and stew.

Plan Your Role When the Visiting Artist s In Your Classroom

Plan to participate both as an active learner, completing the activities alongside your students,

and to act as a coach and second instructor.
gally responsible adult in the classroom and should never

D Stay in your classroom. You are the licensed and le
leave the artist alone with your students.

Do not grade papers or work on the computer: you will be signaling to the students that what is going on is

not of interest or value to you.

D Carry out daily informal conversations about how things are going with the artist and other team members.

Make Use of This Opportunity for
Embedded Professional Development

D Make the most of this rare opportunity to watch your students learn with another adult.

D View the partnering artist as a resource for you and your students.

D See your students and your curriculum in new ways.

D Gather new ideas, strategies and information you can implement on your own.

Communicate with Parents

D Send home a letter to families explaining the goals of the collaboration.

D Define the dates and invite the parents to see activities in progress.

D Invite them to volunteer.

D Remind them to mark their calendars for the culminating event.

D Send home a Family Survey when the collaboration is complete.’

‘See Family Survey, page 78
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Communicate Within Your Building

D Inform all impacted teachers and staff about the collaboration, especially if the normal routine will be
disrupted. Ask permission rather than forgiveness.

D Give timely notice if you change class times, lunch periods, collaborative schedules, etc.

,:l Share the collaboration with the specialists. If she/he knows the goals of the project she/he may be able to
create links that will boost the students'’ learning.

Complete Mid-course Reflections and Revisions

D Schedule ongoing reflection sessions with your team during the planning m_eetings. The number of mid-
course reflections/revisions will depend upon the duration of the collaboration.

Maintain an ongoing dialogue with your collaborating artist and coordinator to see if plans need
modification.

Remember this is meant to be both a reflection/revision for the school personnel and for the artist,

D Use the ARTFUL reflection tools during your reflections and revisions.
D gs. Itis beneficial if the facilitator is not directly involved in

Ask a peer coach to facilitate reflections meetin
the collaboration itself.

Document Evidence of Student Learning

Some options for documentation include the following:

Keep samples or copies of student work.

Keep pre-, mid- and post assessments using the ARTFUL assessment tools or other assessment tools your

team has created for this project.
Keep student and/or teacher and artist journals.
Take digital or analog video and/or photos.

Interview and record students, artist and teacher using the reflective protocols.

Create student portfolios.

EREREE B

Be an active participant in the mid-course and final reflections.

Complete the Final Reflection

D Complete the evaluation of the project and share it with the participants.

D Many ARTFUL teams assemble their documentation and reflections into a PowerPoint or slide presentation
that can be shared with the greater community.
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Expectations for Artist(s

Plan for Classroom Management

D Discuss the subject of management in depth with your collaborating teacher. Describe your management
plan explicitly to the students when you first meet with them.

D Remember that the teacher should be present in the classroom at all times. As the legally responsible party,
classroom management is primarily the responsibility of the teacher. Be sure to alert the coordinator or an

administrator if there is a problem.

! D Seek to build relationships. Your ability to teach effectively flows directly from the relationship the children
have with their own teacher—until you are able to build your own relationships with the students.

f D Compromise. There may be stylistic differences between the teachers’ management system and your desire
to let the creative process unfold. Teaching the creative process explicitly usually helps the teacher and the

students to understand the value and the protocols for experimentation.

D Build trust through regular and open talk about decisions regarding limits for students. Reflective protocols
can be helpful tools to facilitate these conversations.

I
D Talk about any questions, doubts or points of conflict. Don’t wait and stew.

: Schedule and Manage Time Effectively

D Be clear and consistent on time-related matters.

Start and finish on time. This shows respect for the students and teacher. Schools have complicated
.schedules because students see a variety of teachers in a given day. Changes have domino effects.

Obtain a copy of the schedule.

Make sure you follow the decided times. If changes are needed, request that adjustments are made in a
timely manner.

Have all materials ready.

of planning time approaches the amount of contact time with students.
Ask for a minimum of one hour of planning time for every four contact occasions.
Be aware of the culminating event date; plan backward from it.

Determine if you will lead the culminating event.

D Plan enough time to talk with your collaborating teacher. The best collaborations happen when the amount
D Reserve the dates for the mid-course reflections/revisions and final reflections on your calendar.




Clarify Role as an Artist in the Classroom
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- inadvertently signals to the students th
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Discuss which collaboration model you will be using with your partnering teacher. Will you be presenting, or
co-teaching and co-designing the learning activities? Come to a shared understanding of the way you will

work in the classroom.

Make room for the teacher to actively participate as a learner, completing the activities alongside the
students.

Include the teacher by engaging him/her in the learning experiences as a coach and/or a role model learner.

Remember that the teacher must always be present in the room; he or she is the licensed -and legally
responsible party. Because teachers are generally burdened with heavy work-loads, occasionally one

is tempted to sit at the back of the room grading papers or working at the computer. Such behavior
at what is going on is not of interest or value to the teacher,

gradually eroding the learning climate. Should this occur, reengage the teacher by politely requesting that

he or she assist you with a specific task.

When possible, schedule a workshop with teachers. Teach a lesson to teachers that will be taught to their
students. Ask them to brainstorm with you how they might make connections between your lesson and the
standards and grade level expectations that they must address with their students.

056 G S 1 O O O
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the Students Achieve Ybu_r Goals

Address each student by name.

Believe all studénts can succeed.

Ask yourself “What do | want the students to understand? Why does it matter?” as you plan the
collaboration using the Backward Planner.

Use the Backward Planiner as a guide to design the ways the students will show you that they understand
the important ideas. :

Design learning activities with small steps built-in for those who need the work broken down into discrete tasks.

Design open-ended tasks for the students who want to take on a challenge.

Make the big ideas and your expectations clear. If you are clear about what success will .Iook like, 'and if you
clearly demonstrate both the process you wish the students to use and the qualities their work will embody,

you will have a greater chance of reaching success with 100% of the students.

Work with the teacher to achieve success with each and every child, regardless of where he or she enters the
process. Hold problem-solving conversations with the teacher on a regular basis to address impediments to

success. Take it student by student.

Ask yourself “What did | want the students to understand? Did they come to understand it?" when your
collaboration is complete.

Decide If You Need Parent Volunteers

L]
L]
=

Determine at what point you will most need volunteers.

Define step. by step the tasks the volunteers will do.

Ask:the teacher or coordinator to arrange for parent volunteers, giving them enough time to carry out your wishes.
21



Create an Accurate List of the Materials Needed

D Discuss the materials budget with the team.

D Specify materials you need, being mindful of the bottom line.

D Decide who will select, pick-up, buy, order, store, etc.

D If you will purchase the supplies up front, ask about the process for being reimbursed. Be sure to obtain the
school’s Tax Exempt number to avoid paying taxes. You cannot be reimbursed for the tax amount.

D Be sure to keep good records and receipts as schools are audited frequently.

Communicate the Payment Schedule You Would Prefer

D Communicate about your fee early on. To be paid for hours or for reimbursements you will need to provide
an tax identification number or a social security number.

D Local customs vary as to the need for a formal contract for independent contractors. Decide if one is needed

or desirable,

D Make sure you know how many days you are scheduled for both contact time with students and planning time,

D Obtain answers to the following questions:
* What is the rate of pay for student contact time?
* What is the rate for planning time?
* What paperwork do you need to fill out?
* What documentation is needed for reimbursed expenses?
* What is the payment schedule?
* Will the combined income paid by the district to
independent contractors?

Communicate with the Building Staff

you as'a contractor exceed the district’s limit for

D Sign in daily. Wear a nametag while you are in the school building.

D Introduce yourself to the custodial engineers, the office staff, the lunchroom workers and the
administrators. They are powerful people in the building. Be sure that you meet each of these players before
your work in the school begins; try to share your visit with them in some way intermittently. Then, when you

need their help—and you will—your request will be more welcome.

D Always ask permission rather than forgiveness.

Complete Mid-course Reflections and Revisions

D During the initial planning meetings you'll want to schedule upcoming reflection sessions with your collaborators.
The number of mid-course reflections/revisions will depend upon the duration of the collaboration.

D Maintain an ongoing dialogue to see if plans need modification. Involve the coordinator, peer coach or an
administrator if there are problems with your collaborating teacher.

Use the ARTFUL Reflection Protocols during your reflection and revision.
Remember that reflections and revisions address both the school and you as an artist.

Ask a peer coach to facilitate reflection meetings. It is beneficial if the facilitator is not directly involved in
the collaboration itself. 22
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Document the Collaboration

Think about what provides evidence of student learning; some options for documentation

include the following:

Keep samples or copies of student work.

Keep pre-, mid- and post assessments. Use the ARTFUL assessment tools or other assessment tools your team

has created for this project.
Keep student and/or teacher and artist journals. .
Take digital or analog video and/or photos.

Interview and record students, artist and teacher.

Create student portfolios.

TEEAE(E N A

Be an active participant in the mid-course and final reflections.

Plan for the Culminating Activity

D Plan this event with your collaborators.

D Remember this is a required element of the collaboration, but the event is not necessarily a sharing of
finished products. Lecture demonstrations, open final rehearsal, works in progress and informal sharing

sessions are also possibilities.

D Show what the students are learning and celebrate their authentic work for a real audience i.n the way thaF
makes most sense. The amount of time togethér with the students, their age levels and the time of year, will
all factor into the decision you and your collaborators make as to the end products and their dissemination.

Complete the Final Reflection

D Participate in the final tuning of the collaboration and the examination of the resulting student work.

D Use the feedback gained to plan for i |mprovements and adjustments in the next implementation
of the project.

D Complete any required written evaluation of the project and file it with the coordinator.

D Help write the final reports for any grants.
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